AIESEP Position Statement on PE-CPD

This document explains the rationale for creating an AIESEP Position Statement
on PE-CPD, including background, process and future developments; and then
presents the first draft of the Statement for consideration and discussion within the

profession.

Rationale for an AIESEP Position Statement on PE-CPD

1. Background
The AIESEP-L oughborough international seminar on physical education teachers
professional development was held at Loughborough University, England from 1-3"
September 2007. The seminar was designed to provide a forum for AIESEP Board
members and invited expert colleagues from around the world to consider the issue of
physical education teachers' career-long professional learning (including pre-service
training), and its impact on the nature and quality of pupils' learning in physical
education. 18 countries were represented at the seminar (alist of participantsis
attached). The seminar had three aims:

e Tolearn about teachers continuing professiona development (CPD) from

colleagues around the world
e Toanalysethe features of effective and ineffective CPD
e To consider therole of AIESEP in promoting effective practice in PE-CPD.

The outcomes of the seminar were identified as:
e To prepare an AIESEP position statement on physical education teachers
career-long professional learning
e To suggest acollaborative research agenda for advancing knowledge on
professional development

e Todisseminate the seminar outcomes at the AIESEP 2008 Sapporo congress.



2. Why a specialist seminar on PE-CPD?

Throughout a 30-year career, each individual physical education teacher could teach
20-30,000 lessons. Thus, each teacher has the potential to make an impact — positive
or negative — upon hundreds of thousands of pupils. In other words, every physical
education teacher matters and how teachers learn and grow through their careers
should be amajor concern. Y et, in comparison with the relatively brief period of
initial teacher training, teachers career-long learning has received little attention in
the physical education profession. We do know, however, that the nature and structure
of much traditional professional development flouts almost everything we know about
effective learning. We also know that when it is done well, professional devel opment
has the potential to enhance teachers’ career satisfaction, improve teacher retention
and improve the quality of learning for pupils. Thisis, then, akey issue for AIESEP
to consider. Moreover, as an international organisation with strong links around the
world, AIESEP isin agood position to both inform and influence CPD policy and

research.

3. Process

The Loughborough seminar took the form of invited presentations, ateachers pane,
and five working groups that had the task of preparing group position statements on
PE-CPD. After the seminar, these statements were refined by the working groups,
submitted to the seminar organiser, and combined into a draft AIESEP Position
Statement. In order to engage a wider community in critical discussion, the draft
statement was then presented at the following conferences in 2008: the AIESEP
Sapporo Congress (January); AERA, New York (March); BERA, London
(September) and AARE, Brisbane (December). Finally, the AIESEP Position
Statement on PE-CPD is to be made available on the AIESEP website.

4. Why a Position Statement?
The purpose of preparing an AIESEP Position Statement on PE-CPD is fourfold:
e Torasethe profile of PE teachers career-long professional development as
an issue of concern for the PE profession worldwide;
e Todraw together best current knowledge about CPD generally and PE-CPD

in particular;



e Toidentify pressing research questionsin the area of PE-CPD;

e To provide a supporting rationale for colleagues around the world who wish
to apply for research funds to address questions about PE-CPD or who have
opportunities to work with or influence policy makers.

5. What next?

Once the Position Statement is available on the AIESEP website, the ways in which it
isused will be monitored (as far as possible) by the Loughborough seminar organiser
(Kathleen Armour). Effectiveness could be measured in some or all of the following
ways:

e Number of *hits' and downloads from the AIESEP website

e Responses to the online monitoring form (to be developed)

e Number and value of research grant applications where the statement has
been used as a supporting rationale (where information is provided for
AIESEP)

e Number and range of PE-CPD research questions addressed in different
international contexts (where information is available)

e Waysin which the Statement has been used to inform/influence PE-CPD

policy (whereinformation is available).

A progress report on the value of the Position Statement to the international PE
profession, and any further developments, will be presented at the 2009 AIESEP

congress in Pensacola.



AIESEP Position Statement on PE-CPD
May 2009

AIESEP believes that physical education (PE) teachers have both the right and the
responsibility to be engaged in effective continuing professional development (CPD)
throughout their careers; CPD must be an integral part of teachers’ professional lives.

Being informed about new knowledge and practicesin physical education (and related
fields) and/or engaged in new knowledge development are regarded as defining

characteristics of an education professional working in the best interests of pupils.

A key rationale for CPD is enhancing teacher and pupil learning and this will
necessitate recognition of a broad range of learning opportunities that may - or may
not - lead to formal qualifications, and that may be voluntary or mandatory, individual
or collaborative, formal or informal, policy or research driven, practice or theory

based, and local or national (or international) in focus.

CPD is, fundamentally, about inspiring and sustaining teachers’ professional

curiosity.

CPD is multi-layered involving receivers, providers, facilitators and funders.
Meaningful and effective CPD relies on shared commitment and collaboration
between education stakeholders in order to enhance professional practice in the
teaching profession, the broader school community, professional associations,

education system administrators, and universities.

Appropriate personal and professiona development can reduce teacher burn-out and
attrition.

AIESEP is committed to finding better ways of contributing to, supporting and
disseminating an emerging evidentiary base that can inform the design and delivery of
effective CPD.



AIESEP proposes that career-long engagement in high quality PE-CPD should have

the following purposes:

to support teachers to be engaged as learning professionals throughout their
careers,

to ensure that competent and confident PE teachers are in a position to inform and
influence major national debates on priorities that link to PE, e.g. youth
development and health;

to recognise that PE knowledge is complex, teaching PE to diverse learnersis
challenging, and engagement in career long professional learning is, therefore, a
professional responsibility;

to build and strengthen the professional identity of PE teachers enabling them to
become increasingly effective advocates for their pupils;

to expand teachers' PE knowledge in the interests of meeting pupils diverse
learning needs.

AIESEP endorses international CPD literature which suggests that effective CPD for

teachers has some or al of the following characteristics:

e Isfocussed on improving learning outcomes for pupilsin PE and is evaluated
against that key criterion;

e Draws on theories of adult learning;

e Beginswith initial teacher training;

e Drawson theory asatool in solving practice problems;

e Engages teachers by stimulating curiosity, sustaining interest and retaining
enthusiasm for learning;

e Enhancesteachers knowledge and skillsin clearly identifiable ways;

e |sdeliveredin avariety of formats and modes to meet the wide range of
teachers' learning needs;

e Recognises that teachers need timeto learn, to assimilate and develop new
knowledge, and to make different learning opportunities coherent in their

practice;



¢ Recognises that teachers as learners have different needs and interests at
different stagesin their careers;

e Maeets both the personal learning needs/interest of teachers, and the
imperatives of government policiesin education and related fields;

e Ensuresthat teachers have the knowledge, skills and confidence to access,
utilise and contribute to the research knowledge base in physical education;

e Supports PE teachersto develop strong communities of professional learners

where expertise is shared and grown.

AIESEP notes that all professions share specific characteristics and these
characteristics serve as a template from which the principles of CPD for physical
education teachers can be developed. Such characteristics include: ashared
knowledge base, service to society, commitment to practice, professional judgements,

commitment to professional collaboration, being reflective professionals.

AIESEP proposes the following CPD action plan that individual countries may
wish to consider and that can be coordinated internationally to ensure that PE-CPD
can better meet the needs of the physical education profession, its pupils and the
wider societiesit serves. This plan will be discussed at the AIESEP board meeting in
2009 (prior to the Pensacola congress):

1. Develop an agreed international research agenda centred on gaining a better
understanding of how teachers learn and how their learning can impact on
pupil learning in PE;

2. Establish an AIESEP PE-CPD Steering Group with local representativesin
individual member countries,

3. Consider waysin which AIESEP could act as a clearing house for scientific
advice on the range of CPD, characteristics of effective CPD, and methods of
evaluation;

4. Encourage member countries to undertake reviews of the ways in which their
initial teacher training programmes support or inhibit the development of

teachers as career-long learning professionals;



5. Explore ways of using the AIESEP website as an exchange forum for ideas

and information; pilot on-line teacher learning communities.

AIESEP considers the following to be examples of research questions that should
be addressed as a matter of urgency and urges researchers to seek large scale research
funding to address them collaboratively across international boundaries:

e How caninitia teacher training prepare teachersto be career-long learners?

e Why do some teachers become reluctant learners?

e How can collaborative learning communities be established and supported
effectively?

e How can teachers be supported to learn in appropriate ways throughout their
careers, i.e. recognising the very different needs of novice, mid-career and
veteran teachers?

e How can teachersin PE grow areas of specialist expertise and can the
profession support different career pathways more effectively in areas such as
health and positive youth development?

e How can CPD contribute to teacher retention, reduce attrition, and prevent
burnout?

e What istherole of professional ‘standards' in PE-CPD?

e What isthe AIESEP vision for the PE profession in the next 10 years?

Professor Kathleen Armour
Loughborough University, England.
May 20009.
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